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Unfinished	Learning	Series 
Early	Literacy	Community	of	Practice 

 
Session	3:	 

Responding	to	the	Data:	Taking	a	Timely,	Targeted	and	Equitable	Approach 
 
	

Case	Study	Review	

• Independently	read	the	case	study	about	how	Ms.	Williams	plans	to	address	her	
students’	unfinished	learning	that	she	identified	through	unit	2	data.		

• Look	for	and	annotate:		What	was	effective	about	Ms.	Williams’	planning	process?	

Ms.	Williams	Case	Study	

	

We	will	pick	up	where	we	left	off	in	the	data	meeting.		Teachers	have	analyzed	their	data	and	
determined	student	needs.		We	will	join	the	meeting	again	to	see	how	these	teachers	are	now	
using	the	student	data	to	make	a	plan	for	instruction.		Read	the	case	study	below	and	then	
review	the	materials	that	follow	to	see	more	details	about	the	plan	that	Ms.	Williams	created	
and	the	lessons	she	will	deliver.	

After	deep	and	careful	analysis	of	her	unit	2	data,	and	after	also	reflecting	on	what	she	knows	
about	her	students	and	her	instruction,	Ms.	Williams	feels	clear	on	where	she	needs	to	add	
more	support.		First,	Ms.	Williams	decides	to	put	together	a	plan	for	how	she	can	reinforce	
the	teaching	of	nouns	since	she	realizes	her	rushed	and	weak	instruction	on	that	skill	has	
resulted	in	the	majority	of	the	class	still	struggling	on	that	skill.		She	goes	back	into	her	
curricula	resources	and	finds	a	worksheet	with	sorting	nouns	that	she	can	use	in	whole	group	
instruction.		She	also	locates	a	noun	sort	she	can	put	in	centers	and	will	focus	on	having	
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students	find	nouns	in	the	decodable	stories	from	her	curriculum	that	they	will	read	in	
upcoming	lessons.	

Next,	Ms.	Williams	takes	another	look	at	her	student	data	and	group	students	with	similar	
needs	for	small	group	instruction.		She	groups	Noah	and	Alejandro	together	to	reteach	and	
provide	more	practice	with	the	“a_e”	and	“i_e”	patterns.		She	creates	a	plan	that	allows	for	
general	review	of	the	long	vowel	patterns	they	have	been	studying,	then	moves	to	explicit	
instruction	and	guided	practice	that	students	engage	in	during	their	small	group,	followed	by	
independent	practice.		Ms.	Williams	has	set	aside	time	for	her	to	meet	with	small	groups	
daily.		In	the	plan	that	Ms.	Williams	has	just	created,	Alejandro	and	Noah	will	work	with	her	
for	15	minutes	in	a	small	group	next	Monday,	and	then	have	10	minutes	of	independent	
practice.		She	will	take	anecdotal	notes	during	the	chaining	activity	they	will	engage	in	
together	to	determine	if	more	small	group	sessions	will	be	needed	to	continue	to	reinforce	
this	skill.		She	has	used	her	core	curriculum	resources	to	pull	some	lessons	that	specifically	
address	the	skill	and	are	engaging	for	her	students.	She	finds	that	planning	these	small	group	
lessons	in	a	collaborative	setting	with	her	colleagues	to	be	very	helpful	because	some	of	the	
other	first	grade	teachers	are	planning	similar	lessons	and	they	are	able	to	divide	up	the	work	
of	finding	curricula	resources	that	align	to	the	skills	they	are	reteaching.	

Ms.	Williams	then	follows	a	similar	process	to	develop	a	plan	to	support	Krystal	with	learning	
the	“ee”	pattern	during	small	group	instruction.	

Finally,		Ms.	Williams	sets	up	a	time	to	meet	with	the	Special	Education	Teacher	who	is	
supporting	Amanda	to	review	the	data	and	make	a	comprehensive	plan	for	reinforcing	the	
multiple	skills	that	Amanda	has	not	yet	mastered	so	that	she	can	be	successful	in	on	grade-
level	core	instruction.	

	

	

	

	

*See	the	lessons	and	plans	below	that	Ms.	Williams	will	use	for	instruction.	

Ms.	Williams’	Plans	for	Addressing	Unfinished	Learning	
	
	

Whole	group	reinforcement	lessons	to	address	unfinished	teaching	(from	CKLA	Unit	2	Pause	
Point)	
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Small	group	lesson	plan	to	address	unfinished	learning	
	
	
Students:	Noah	and	Alejandro	
Targeted	Skill:	/ae/	>’a_e’	and	/ie/	->	‘i_e’	

	
	
Warm	Up	 Match	Me	

Play	Match	Me	with:		
/ee/	>	‘ee’	
/ae/	>	‘a_e’	
/ie/	>	‘i_e’	
/oe/	>	‘o_e’	
/ue/	>	‘u_e’	

Materials:	
Large	letter	cards:	
‘ee’,	‘a_e,’	‘i_e,’	‘o_e,’	
‘u_e’	

Minutes:	
3	
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Explicit	Instruction	 Review	the	Sound	Spelling	
Review	/ae/	>	‘a_e’	and		
/ie/	>	’i_e’	

Grade	1	Code	Flip	Books		
Articulation	Chart		
Word	List		
	

4	

Guided	Practice	
working	with	skill	

Chaining		
Chaining	list	targeting	/ae/	
>	‘a_e’	and	/	
ie/	>	‘i_e’:	kite	>	bite	>	site	
>	side	>	wide	>	wade	>	
made	>	make	>	mike	
(consonants:	‘k',	‘t',	‘b',	‘s',	
‘d',	‘w',	‘m',	and	vowels:	
‘a',	‘i',	and	‘e’)		
	

Chaining	List		
dry	erase	board,	marker,	
and	eraser	for	teacher	
and	each	student		
	

8	

Independent	Practice	 Race	to	the	Top		
Student	partners	play	
“Race	to	the	Top”	with	
Vowel	Digraph	
Word/Picture	Cards	for	
/ae/	>	‘a_e’	and	/ie/	>	‘i_e'.		
	

Word/Picture	Cards	
(Vowel	Digraph)	for	/ae/	>	
‘a_e’	and	/ie/	>	‘i_e’		
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See	the	lessons	below	that	accompany	this	plan:	
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This	work	is	based	on	an	original	work	of	the	Core	Knowledge	®	Foundation	made	available	
through	licensing	under	a	Creative	Commons	Attribution-NonCommercial-	ShareAlike	4.0	
International	License.	This	does	not	in	any	way	imply	that	the	Core	Knowledge	Foundation	
endorses	this	work.		

In	Your	Breakout	Room	
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Discuss	your	analysis	of	the	case	study:	

• What	was	effective	about	Ms.	Williams	planning	process?	
• Be	as	specific	as	possible!	

In	Your	Breakout	Room:	

Think	back	to	your	analysis	of	the	case	study.			

Discuss:	

• What	mindsets,	systems	and	structures	were	in	place	to	support	the	approach	Ms.	
Williams	took	to	address	unfinished	learning?	

• Be	as	specific	as	possible!	

What	if…	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
Ms.	Hill	Case	Study	
	
Ms.	Hill	is	a	colleague	of	Ms.	Williams.		She	respects	Ms.	Williams	but	she	also	knows	that	the	
students	in	her	class	just	are	not	“as	capable”	as	those	in	Ms.	Williams’	class.		In	Ms.	Hill’s	
class	9/14	of	her	students	were	not	proficient	on	two	portions	of	the	assessment.	Ms.	Hill	
decides	since	so	many	of	her	students	just	don’t	get	long	vowels	there	is	no	point	in	trying	to	
figure	out	specifically	what	they	do	or	don’t	know.		She	also	doesn’t	want	to	get	behind	on	
her	pacing	for	her	class	so	she	just	decides	to	move	on	to	the	next	unit	and	hope	students	will	
pick	up	on	these	skills	when	she	is	reading	the	leveled	readers	with	them	in	their	small	groups	
where	she	already	has	them	placed	by	reading	level.		She	will	just	be	sure	to	point	out	the	
magic	e	words	in	the	books	as	they	come	across	them	so	she	can	reinforce	the	skill.		She	will	
also	pull	some	worksheets	from	some	of	her	favorite	online	resources	and	send	those	home	
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for	homework.		She	feels	she	knows	her	students	and	knows	her	data	and	decides	this	is	the	
best	course	of	action.	
	
	
Reflect..	
	

● Based	on	what	you	have	learned	in	this	session,	is	Ms.	Hill’s	response	to	data	best	
practice?	Why	or	why	not?		Be	sure	to	identify	specific	evidence.	

	
	
	
	
	
	

● How	can	mindsets	about	students	and	data	impact	student	success?	
	
		
	
	
	

In	Your	Breakout	Room	
● Assign	a	timekeeper	and	recorder.	
● Discuss	your	reflections	about	Ms.	Hill’s	response	to	data.	
● As	a	group,	work	to	brainstorm	ways	to	support	Ms.	Hill	in	adjusting	her	plan:	How,	

specifically,	could	you	support	her	in	more	effectively	responding	to	this	data?	What	
would	you	suggest?	Why?	

	

Before	Our	Next	Session…	
School-based	leaders:	Select	one	teacher	to	support	in	responding	to	their	data	(either	a	
whole	group	lesson	or	small	group	lesson)	
	
District-based	leaders:	Observe	the	co-planning	session	and/or	observe	the	teacher’s	
instruction	

 
	
	
	
	
	


